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ABSTRACT

Behavior issues in the classroom make both the teacher and the learners feel
greater pressure, disrupt the lesson's flow, and interfere with both the learning
process and the learning objectives. Additionally, they change the structure
of the classroom because the distractions caused by disruptive behaviors are
now the main emphasis rather than the academic work that is being done.
The pilot testing is administered to 3 identified learners with observable
disruptive behaviorsin class for a span of 3 months. The teacher, the learners,
and their connections with one another, as well as the furnishings, the books,
and a variety of activities, all play a role in the environment of the classroom
and have an impact on how people behave there. With the observed
disruptive behaviors of our 3 learners, we decided to use the FBA and BIP as
our guide in changing/eliminating the disruptive behaviors associated with our
teacher-made behavior management tool. The fact that both the teacher and
learners bring experiences and problems from the larger environmental
structures within which they exist and operate, such as the rest of the school
community, home, family, community, and the wider world, adds to the
complexity. A classroom behavior issue might not be resolved by just focusing
interventions on learners. This may redirect attention away from a detailed
evaluation of the environment of the classroom, the larger school, the home,
and community surroundings in which the school is embedded.

Keywords: Behavior Modification Strategies, Autism Spectrum Disorder,
Learners with red flags, Sensory Dysfunction, Disruptive Behavior

Introduction of Best Practices

It is vital to have a long list of ways to engage with and meet the needs of
learners with disabilities because they present with so many special
demands. With the number of learners who are eligible for special education,
there is a great demand. When a behavior shows a persistent pattern of
negative behavior, defiant behavior, or rule-breaking behaviors that are
disruptive to the class’s social, academic, or personal functioning.

It is fundamental to manage disruptive behavior to support learners with
special needs by conducting functional behavior assessment (FBA) and
developing a behavior intervention plan (BIP). The "what," "when," "where”,
"why", or “ABC (antecedent, behavior consequence)” of certain behaviors are
reviewed in detail as part of the functional behavior assessment and behavior
intervention plan. With the help of the FBA and BIP, educators, parents,
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guardians, and/or entire IEP teams (for students who qualify for special
education) can collaborate to characterize the specific issue behavior and its
predecessors. Your instructional team's ability to intervene and better
promote positive conduct can be aided by this approach.

Justification of Best Practices Implementation

The chosen best practices for modifying behavior among learners with
disruptive behaviors are the (Functional Behavior Assessment) FBA and
(Behavior Intervention Plan) BIP. These Assessment tools are used mainly
for addressing particular disruptive behaviors. These allow the learner to be
able to cope with certain stimuli and adapt efficiently to exhibit the desired
behavior regardless of the different external and internal factors.

Figure 1
This is the conceptual framework for the Functional Behavior Assessment
(FBA) and Behavior Intervention Plan (BIP). In FBA, the goal is to identify
behaviors that are interfering with a child’s learning and provide
recommendations to reduce or replace them. and the BIP is a written
improvement plan created for a learner based on the outcome of the FBA.
The FBA should identify what is maintaining or causing a challenging
behavior, and the BIP specifies the actions to take to improve or replace the
behavior.
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Here are common list of behaviors considered as disruptive;
Aggression: it is described as any act or behavior that can harm another
person, or may result in physical injury, it can also be in a form of physical
attack, or inappropriate/harsh words or swearing, Temper Tantrums: it is
described as unpleasant outburst of emotion that is commonly result from
unmet desire or wants, Defiant Behavior: it is described as refusing to follow
and obey rules, continually challenging authority and may also result to non-
compliance and elopement, SIB (Self Injurious Behavior): it is described as
the occurrence of behavior that result in physical injury to one own’s body,
such as; biting own wrist, slapping head and face, banging head to wall or
tables, and hurting self-using sharp objects. Sensory Dysfunction: it is
described as a condition that affects how one’s brain reacts/responds to
stimuli. It may be hypersensitive or hyposensitive to the environment that
results in disruptive behavior.

Establishing rules and implementing strategies can be used as effective
prevention to appropriately respond and address disruptive behavior in class.
The common goal in setting strategies for modifying behavior is to reduce
disruptive behavior from occurring or getting worse.

Diagram 1
This figure shows proof of learners with behavior problems (biting, pinching,
and scratching) that they physically attack other people.

First things first: Know the learner - Knowing each of our learners,
listening to them and understanding the situation will help us better in
addressing the behavior. Acknowledge the feelings of our learner, and always
remember that some antecedents of disruptive behaviors are often caused by
stress and frustrations.
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Create clear and concise classroom rules and regulations-
Inconsistent rules and consequences may result in uncontrolled disruptive
behavior in class. Any rules must be communicated verbally and supported
with visual cues. When expected behavior is met, reinforcements and rewards
must be provided immediately to increase motivation.

Be consistent, Be firm- Class routines must be followed every day,
implemented equally, and always follow through on the consequences set.
Model the behavior expectations, and verbally communicate the
consequences for the ongoing behavior. In addressing the behavior, always
remember to be consistent and firm, avoid getting angry for that may inflame
the situation by making it personal.

ABC (Antecedent, Behavior, Consequence)- Antecedent is
described as ‘what happened before the behavior occurred’, what is the
stimulus given, what activity triggers the behavior. Behavior is described as
the response to the antecedent, ‘what an individual does. Consequences are
described as ‘what follows the behavior’, what are the things done to address
the behavior, it can be in a form of verbal praise, or edible reinforcement for
positive behavior, and negative reinforcement for inappropriate behavior.

Progress Monitoring tables and charts- Monitoring disruptive
behaviors is very important, the progress should be transparent. Collecting
data and creating tables and charts helps us more to visually assess the
behavior. The chart shows if the behavior is increasing or decreasing, and
teachers should study the frequency, duration, and intensity of the behavior
to be able to know the common triggers and identify if the strategies are
effective or need revisions.

Objectives of Implementation

The objectives of best practice implementation are:

1. Achieve a 30% reduction in instances of disruptive behavior among
learners by implementing tailored behavior modification strategies,
consistent monitoring, and personalized interventions.

2. Enhance self-regulation skills among learners with disruptive behavior,
leading to a 25% decrease in impulsive actions and outbursts, through
structured mindfulness exercises, behavior coaching, and progress
tracking.

3. Foster independent decision-making and responsible behavior among
learners with disruptive tendencies, resulting in a 20% increase in self-
initiated tasks and reduced reliance on constant supervision, utilizing
personalized goal setting, gradual skill-building, and ongoing self-
assessment.

39



Best Practices in Disability-Inclusive Education
Vol. 2 No. 2 (2023) / e-ISBN 978-967-15154-7-1 (36-62)
SEAMEO Regional Centre for Special Educational Needs

Best Practices Implemented
Pre-Implementation: FBA (Functional Behavior Assessment) Planning

Functional Behavior Assessment outlines approaches that others can use to
support the learner in recognizing triggers and responding to them when they
occur. To set the learner up for performance and lessen their reliance on the
target behaviors to obtain their needs or wants, it gives antecedent tactics for
avoiding exposure to or the influence of common triggers. It teaches many
techniques for gaining access to the sustaining reinforcer. With the
implementation of FBA planning using the modified form to identify learners
with disruptive behaviors, it should be done individually, easily understood,
and putting learners necessary support in place. The assessment takes a long
time and may result in trial and error because the plan will not be the same
for all learners. The teacher who will administer the Assessment must know
all the learners, in terms of their wants (that can be used as reinforcement)
and their behavior (to avoid unexpected accidents).

These are the following steps followed as part of the planning process in
making the FBA possible:

. Acquire informed consent from the parent or guardian

. Collect baseline data

. Collect FBA data

. Analyze the data to identify a hypothesized or tested function of the target
behavior(s)

. Research appropriate interventions

. Assemble the components of the plan

. Review the plan with the parent or guardian and obtain a sign
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Table 1
The BIP and FBA form used for assessing the learner’s strengths and
weaknesses, and description of the behavior identified.

PURPOSE: A Eehavioral Intervention Plan (BIF] is a plan incorporated into the student’s IEP if determined necessary by the |EP team
for the student to receive FAPE (WAC 392-1724-01021) The IEP taam must also develop and implement a BIP if it determines that
the student's conduct is a manifestation of the student’s disakility, unlezz = BIP is alrsady in place (WAC 302-172A4-05747).

BEHAVIORAL INTERVENTION PLAN (BIP)

Student name: S5I0x Annual IEP Date:
District: BIF Meeting Date:
School: IEP Caze Managen

Team members contributing to the development of the BIP:

Marme Title MNarme,Tirle Mame Title

Mame/Title Narme/Title Mame Title

Complete each section below for each pattern of behawior.
Pattern of Behavior (describe the pattern of behavics(s) that impedes the student’s leaming or the leaming of others):
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Instructional and Envirenmental Conditions or Circumstances (describe the instructions! and environmental
conditions or ciroumstanoss that triggerdcontribute to the pattern of behaviors) being addressedt

Positive Behavioral Interventions and Supports

Alternative Behaviors and Skills to be Taught and Monitored (describe the alternative behaviars and skills fo be
taught and manitorsd ILagtertn address the pattern of behoviors and the instructional and environmental conditions’
circumstances previously described):

Reinforcers of Desired Behaviors (descrive how the glternative behaviars will be reinfarozd):

Methods to Ensure Consistency of Implementation idescribe the method s thot will be used to ensure the
consistency of the implementation of the positive behavioral inferventions goross the sudent's school-sponsared (nstruction or
activities (e.q., dotg collection, frequency, essessment of effectiveness of BIP, additiona! froining for staff, etclk
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PURPOSE: & Functional Behavioral Assessment (FEA) is used to gather information about a student’s behavior to determine the need far,
and provide the foundation for, a Behawvioral Intervention Plan (BIF). An FBEA is required to be conducted if the student’s wiclation of a
code of conduct {resulting in a change of placement| is determined to be a manifestation of the student's disability

FUNCTIONAL BEHAVIORAL ASSESSMENT

Student name: Meeting Date:
Student D #: Disability: Grade:
Home School: Case Manager:

Team Members Present at Meeting:

Mame/Title MamesTitle
Mame/Title MName;Title
MarneTitle MName/Title

Student’s Strengths (include o description of the student’s behavioral strengths, such as positive nteractions with staff,
igroring the inapproprigte behavior of peers, accepts responsibility, et}

Description of Behavinrinclude ¢ description of the frequency, duration, and intensity of the behaviarzlk:

Setting(s) (include o description of the setting(s) in which the behavior occurs, Le. — physical setting, time of day, persons
imvolvedl

Antecedent(s) jinclude o descrintion of the relevant events that preceded the behavior):
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During Implementation: Implementing and Evaluating the Plan in Class

ABC (Antecedent, Behavior, Consequence)- Each behavior is a result of
something (stimuli). If the behavior occurs, the first thing to do is to identify
what triggered the behavior, what are the possible causes of the behavior. In
knowing the Antecedent of the behavior, it will be addressed immediately and
properly. Every disruptive behavior is followed by consequences. Avoid
worsening the behavior by shouting or making it a class issue, focus on the
student and the student's behavior. Consequences must be used
consistently.

Table 2
Antecedent, Behavior and Consequence data sheets

Learner: Date:
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Table 3
Antecedent, Behavior and Consequence data sheets
Learner: Date:
O Demand O T1antrum O  offered Choice
O tem Restricted O  Eloping O Reprimand
[0 Attention Restricted 0O  Flopping O Discussion
O Unstructured Time [m| Refusal O Removed ltem
0O Transition 0O  Aggression O 1gnored
(m] (m] (m]
(] Demand a Tantrum 0O offered Choice
m Item Restricted a Eloping O Reprimand
[0 Attention Restricted [m] Flopping O Discussion
O  Unstructured Time (m} Refusal O Removed item
[ Transition O Aggression O gnored
o o O
O Demand O Tantrum O offered Choice
m Item Restricted [J Eloping O Reprimand
(m ] Attention Restricted [0 Flopping O Discussion
(] Unstructured Time O  Refusal 0O FRemoved Item
(m ] Transition O Aggression O ‘gnored
(m] (m] o
(m} Demand O Tantrum O oOffered Choice
[ tem Restricted 0O  Eloping O Reprimand
(m] Attention Restricted (m ] Flopping [0 Discussion
(] Unstructured Time O  Refusal [0 Removed ltem
(m | Transition O  Aggression O !snored
(m] (] (]
Table 4
Setting Event, Antecedent, Behavior, Consequence
Learner: Date:
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Table 5
Setting Event, Antecedent, Behavior, Consequence
Learner: Date:
Setting Event Antecedent Behavior Consequence

O Hungry 0O Demand O Tantrum O offered Choice
O Tired [ item Restricted O Eloping O Reprimand
O rerson Present [ Attention Restricted O Flopping O Discussion
[0 Change Medication O unstructured Time O Refusal O Removed ltem
0 O Transition O  Aggression O Ignored

O O O
O Hungry O Demand O fantum O offered Choice
O Tired O ItemRestricted (] Eloping O FReprimand
(m] Person Present (] Attention Restricted 0O Flopping O Discussion
O Change Medication O  Unstructured Time 0O FRefusal 0 FRemoved ltem
o O Transition O  Aggression O lgnored

0 o ]
O Hungry O Demand O Tantrum O offered Choice
O Tired O  !temRestricted O Eloping O Reprimand
O rerson Present [0  Attention Restricted [ Flopping O Discussion
[0 Change Medication O  Unstructured Time [Q Refusal O Removed ltem
0O O  Transition [ Ageression 0O Ignored

(] (m] u)
0O Hungry O Demand O Tantrum O offered Choice
[ Tired [0 I'tem Restricted O Eloping O Reprimand
[ Person Present O  Attention Restricted O Flopping [0 Discussion
0 Change Medication O  Unstructured Time 0O refusal [ Removed [tem
o [Q Transition O  Aggression O lenored

O O O
O Hungry 0O Dpemand O Tantrum [0 Offered Choice
[ Tired O  Item Restricted O Eloping 0 Reprimand
[ Person Present O  Attention Restricted O Flopping [ Discussion
[ Change Medication 0O  Unstructured Time O Refusal [Q Removed item
0 O  Transition O Aegression [0 lenored

(] ] (m]
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Diagram 2
Group and individual activities to further evaluate the effectiveness of the
Plan made. Making visual schedules for learners to fully understand and
prepare for the day.

PIC-COLLAGE

Reinforcements- Giving rewards in a form of verbal praises, written remarks,
and edibles is a great way to maintain/increase positive behavior and most
likely for the student to be more motivated to behave appropriately in class.
Also providing visual schedules (what activities the learner expected to do;
what comes after another) associated with visual contracts (reinforcements;
what will the learner get/access after the activity) is one way to effectively
motivate and increase appropriate behavior and meet expected behavior

outcomes.
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Diagram 3
Providing reinforcement and ensuring the learners that the contract made for
appropriate behavior is true.

PIC.COLLAGE

Progress behavior monitoring- collecting data is a must, no data that
means that the behavior didn’t occur. In collecting data of the behavior’s
frequency, duration, and intensity we will be able to create a description of the
behavior. In gathering data and putting it in a chart, we will be able to visually
know if the behavior is increasing or decreasing. Looking at the monitoring
plan, it will be easy to identify the effectiveness of the strategies and plan what

to do next.
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Table 6
Teacher-made Problem behavior data sheets. Intervals can be modified
according to set minutes (either 2, 5, or 10), depending on the frequency of
the behavior.

Name of learner: Date:
Time 1 2 3 4
(minutes)
0 1 2 3 4
S 1 2 3 4
10 1 2 3 4
15 1 2 3 4
20 1 2 3 4
25 1 2 3 4
30 1 2 3 4
35 1 2 3 B
40 1 2 3 4
45 1 2 3 4
50 1 2 3 -+
55 1 2 3 4
60 1 2 3 4
0 1 2 3 4
S 1 2 3 4
10 1 2 3 4
15 1 2 3 4
20 1 2 3 -+
25 1 2 3 4
30 1 2 3 4
35 1 2 3 4
40 1 2 3 4
45 1 2 3 4
50 1 2 3 4
55 1 2 3 <4
60 1 [ 23] a

1: Hitting

2: Crying

3: Shouting

4: Non-Compliance
|
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Table 7
This is the overview of the Problem behavior data sheets of Learners 1, 2
and 3. Just to give a glimpse of how to track the behavior. This data sheet
consists of different identified disruptive behavior.
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Planning Teaching Strategies- the team should outline the interventions.
The plan will be used to meet the goal of reducing/decreasing, and replacing
inappropriate behaviors to more desirable behaviors, and to reinforce the
present appropriate behaviors.

Data Collection and interpretation Procedures- it is a process that is
already established and decided ahead of time based on the hypothesized
function of the behavior. The behavior is collected by identifying its frequency,
duration and intensity, and the data is interpreted based on its level, variability,
and trend.

Planning the learners' supports- helping learners’ self-regulation is one way
to plan the supports needed. Visual cues and videos on how to self-regulate
are highly encouraged.

Creating a duration of the plan- the plan is checked monthly and revised
quarterly.
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Post-Implementation: Results to the Improvement Plan or BIP (Behavior
Intervention Plan).

Based on what is sustaining the behavior, interventions and supports are
created. In light of this, it is more probable that there is a great impact of
effectiveness based on the accurate and consistent data implementing the
BIP and FBA.

Table 8
Problem behavior data of Learner 1 for 3 consecutive months. The
behaviors that are observed in the learners are Biting, Non-compliance, and
Temper Tantrums.

Student 1

1-Biting
2-Mon-compliance
S-Temper tanrums

1 (Biting) 2 (MNon-compliance) 3 (Temper tantrums)
10-03-2022
10-04-20232
10-05-2022
10-06-2022
10-07-2022
10-10-2022
10-11-20232
10-12-2022
10-13-2022
10-14-2022
10-17-2022
10-18-2022
10-19-2022
10-20-2022
10-21-2022
10-24-2022
10-25-2022
10-26-2022
10-27-2022
10-28-2022

FPUMWUERPUNUNRLOODOOODGR M
MEBUNMNOGUOROOWNBMWMNWAR
MEWKNNMNOO OO WERMNBWNMNW

1(Biting) 2 [Non-compliance] 3 (Temper tantrums)
11-07-2022 4 2
11-08-2022
11-09-2022
11-10-2022
11-11-2022
11-14-2022
11-15-2022
11-16-2022
11-17-2022
11-18-2022
11-21-2022
11-22-2022
11-23-2022
11-24-2022
11-25-2022

[ e R e N O O o T T E Iy O A E Ry (R =y L
=T R R R R L =T =T~ € Qe 4
[l =N R S~ = = I o S R LT R
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1 (Biting) 2 (Non-compliance] 3 (Temper tantrums)
12-01-2022 2 2 0
12-02-2022 1 3 0
12-05-2022 0 4 1
12-06-2022 0 5 2
12-07-2022 0 1 2
12-08-2022 0 3 1
12-08-2022 1 0 0
12-12-2022 2 2 0
12-13-2022 1 0 0
12-14-2022 2 0 0
12-15-2022 0 0 1
12-16-2022 0 1 0
Figure 2

Problem behavior graph of Learner 1 for 3 consecutive months. The
behavior in blue lines is for biting, the red lines is for non-compliance, and
is for temper tantrums.
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December 2022 Data —4-1 (Biting) —&-2 (Non-compliance| 3 (Temper tantrums)

Data Interpretation

According to the graph, there has been a significant improvement in the child's
conduct when compared to the first, second, and third graphs. This does not
indicate a trend in the child's behavior because the first and second graphs
have significant levels of problem or disruptive behavior and high variability.
We consistently used positive reinforcements (verbal and written praises,
edibles, and toys) to increase motivation and compliance.

The third graph demonstrates clearly that the behavior has changed from high
level of problem behavior to moderate level of problem behavior with
moderate variability and minor decrease, but there is still no discernible trend
in the behavior.

Table 9
Problem behavior data of Learner 2 for 3 consecutive months. The
behaviors that are observed in the student are SIB, Non-compliance, and
Temper Tantrums.

Student 2
1-51B
2-Mon-compliance
F-Termper tanrums
1[5IE] 2 [Mon-compliance] 3 [ Temper tantrams)]
10-03-2022 a E 4
10-04-2022 [ 5 3
10-05-2022 g E 4
10-06-2022 4 4 5
10-07-2022 7 5 B
10-10-2022 [ 3 2
10-11-2022 5] 4 3
10-12-2022 4 5 B
10-13-2022 3 2 4
10-14-2022 3 3 3
10-17-2022 7 4 T
10-18-2022 a 5 4
10-19-2022 =] 3 4
10-20-2022 3 b 3
10-21-2022 g 5 2
10-24-2022 B E 1
10-25-2022 5 4 4
10-26-2022 7 3 4
10-27-2022 7 4 3
10-28-2022 5] 2 5
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1[51B] 2 [Mon-compliance] 3 Temper tantrums|
1-07-2022 B 3 3
11-08-2022 4 4 Z
1-09-2022 ] ¢ 4
T-10-2022 B b 3
12022 7 b 1
T-14-2022 ] ] Z
T-15-2022 ] b 3
T-16-2022 4 g I
T17-2022 ] 7 Z
T-18-2022 B b 1
T-21-2022 4 4 0
T-22-2022 3 b 0
T-23-2022 4 7 0
11-24-2022 4 ] 1
1-25-2022 2 4 3
1[51B] 2 [Mon-compliance] 3 [ Ternper tantrums)
12-01-2022 4 Z i
12-02-2022 3 3 1
12-05-2022 2 4 ¢
12-06-2022 3 1 I
12-07-2022 4 0 l
12-08-2022 A 1 T
12-0%-2022 3 0 i
12-12-2022 2 0 i
12-13-2022 1 1 1
12-14-2022 3 Z l
12-10-2022 4 0 T
12-16-2022 4 Z i
1
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Figure 3
Problem behavior graph of Learner 2 for 3 consecutive months. The
behavior in blue lines is for SIB, the red lines is for non-compliance, and
Is for temper tantrums.
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Data Interpretation

When compared to the first, second, and third graphs, the graph
demonstrates that the child's behavior has much improved. Due to the first
and second graphs' large amounts of problematic or disruptive conduct and
their high variability, this does not suggest a behavioral trend in the child. To
increase motivation and compliance, we frequently used positive
reinforcement (compliments verbally and in writing, treats, and toys).

The third graph clearly shows that the behavior has changed from being a
high level of problem behavior to being a moderate level of problem behavior
with considerable fluctuation and a little decline, but there is still no identifiable
trend in the behavior.
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Table 10
Problem behavior data of Learner 3 for 3 consecutive months. The
behaviors that are observed in the student are Elopement, Non-compliance,
Temper Tantrums, and Spitting.

Student 3
1-Elopement
2-Mon-compliance
3-Termper tanrums
4- Spitting
1[Elopernent] 2 [Mon-compliance] 3 [ Temper tantrums] 4 [Spitting)
0-03-2022 9 g 3 a
0-04-2022 B 7 4 4
0-08-2022 a 8 7 3
0-0B-2022 q 3 E 4
0-07-2022 10 E 5 4
10-10-2022 12 7 8 3
10-1-2022 q 8 3 B
10-12-2022 a 3 7 2
10-13-2022 9 10 8 3
10-14-2022 a 8 3 4
10-17-2022 9 3 8 3
10-18-2022 9 7 7 5
10-19-2022 0 8 7 4
0-20-2022 12 3 8 b
10-21-2022 1 8 9 4
0-24-2022 13 T 0 3
0-28-2022 10 7 1 4
0-26-202 9 9 12 3
0-27-2022 7 8 8 3
0-28-2022 9 7 3 4
1[Elopement] 2 [Mon-cornpliance] 3 [Ternper tantrums] 4 [Spitting)
1107-2022 5 3 2 3
11-08-2022 7 5 4 2
11-03-2022 E E ] 3
11-10-2022 4] 7 B 4
T-1-2022 B 8 4] 4]
11-14-2022 7 7 B 4
11-15-2022 B E ¥ 3
11-16-2022 4] 7 a B
11-17-2022 7 8 B 4
11-18-2022 5 5 5 5
11-21-2022 3 7 ] ]
T-22-2022 3 B 7 4
11-23-2022 ¥ 7 g 4]
11-24-2022 g 3 5 3
11-25-2022 a 3 ] 2
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1[Elapernent] 2 [Mor-compliance) 3 [Termper tantrums] 4 [Spitting)

12-01-2022
12-02-2022
12-05-2022
12-06-2022
12-07-2022
12-08-2022
12-03-2022
12-12-2022
12-13-2022
12-18-2022
12-15-2022
12-16-2022
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Figure 4
Problem behavior graph of Learner 3 for 3 consecutive months. The
behavior in blue lines is for elopement, the red lines is for non-compliance,
is for temper tantrums, and green lines for spitting.
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December 2022 Data —o—1(Blopement]  —2 [Non-compliance) 3{Tempertantrums)  —e—4 (Spitting)
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Data Interpretation

Comparing the graphs to the first, second, and third graphs, the child's
behavior has significantly improved. Due to the child's maximum levels of
problematic or disruptive conduct and high variability in the first and second
graphs, this does not suggest a behavioral trend. The learner showed
challenging behaviors that needed constant prompts and redirection, we used
strong reward (30 seconds to 1-minute YouTube time) to increase motivation.
The third graph makes it very evident that the behavior has shifted from a high
level of problem behavior to a moderate level of problem behavior with
moderate fluctuation and a little decline, but there is still no discernible trend
in the behavior.

Summary of Results:

The primary objective of this research is to identify the effectiveness of the
strategies used and implemented in class to reduce/eliminate problem
behaviors. By visually analyzing the results from the gathered data of the
students, it is impossible to overestimate the clear effects of the strategies of
carefully planned target behavior interventions of the 3 identified students. We
observed an overwhelming journey of growth as we helped our learners
manage their behavior through carefully planned strategies and teaching
them self-regulations. The observed results show that it is very possible to
effectively change inappropriate behavior to more appropriate behaviors.
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Result Alignment with Objectives:

The Behavior Intervention Plan and Functional Behavioral Assessment had a
great impact in improving the learners’ disruptive behavior. These are the
interventions that account for both learning and behavior challenges that
really helped improve their behavior in class that made their performance.
The disruptive behavior has reduced and thus eliminated through BIP and
FBA. By using unique behavior modification approaches, regular observation,
and individualized interventions, we have reduced occurrences of disruptive
behavior among learners by 30%. With the help of organized and planned
behavior coaching, and progress monitoring, we were able to improve the
self-regulation abilities of learners who exhibited disruptive conduct, which
resulted in a 25% drop in impulsive acts and outbursts. We promoted
independent decision-making and responsible behavior in disruptive learners,
leading to a 20% increase in self-initiated tasks and a reduced reliance on
inter-supervisory supervision. continuously, by setting personalized goals,
developing progressive skills, and continuing to self-assess.

The learners had difficulties across a variety of skill domains, as seen in
the pre-implementation period, with inadequate cooking proficiency (84%)
and personal hygiene practices (46%). Additionally, they have poor time
management (38%) and decision-making (31%) abilities. However, our all-
encompassing strategy intended to solve these flaws and improve them to
competent levels. The learners went through a transformational experience
while the implementation phase was in progress. The statistics from this stage
revealed extraordinary development, showing that skills like cooking were
mastered to a level of 100%, personal cleanliness was at 69%, time
management was at 54%, and decision-making was at 46%. This concrete
improvement proved that our customized strategy to improve these important
life skills was effective.

The post-implementation findings demonstrated how successful this
strategy was. Student 1 identified disruptive behaviors reduced in the post-
implementation plan; biting behavior reduced by 73%, non-compliance
behavior reduced by 68%, and temper tantrums behavior reduced by 83%.
Student 2 identified disruptive behaviors; SIB behavior reduced by 81%, non-
compliance behavior reduced by 80%, and temper tantrums behavior reduced
by 90%. Student 3 identified disruptive behaviors; elopement behavior
reduced by 83%, non-compliance behavior reduced by 79%, temper tantrums
behavior reduced by 90%, and spitting behavior reduced by 92%. These
results demonstrate the effectiveness of our strategy in changing/eliminating
inappropriate behaviors into more appropriate behaviors.
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Recommendations
Emphasize routines:

Classroom routines play a significant role in helping learners get through
uncontrolled occurrence of problem behaviors. Routines can help learners
keep track of both mentally and physically, it can help them make their day
more positive and productive by knowing what activity needs to be done. By
creating routines, the overwhelming activities will be easier to accomplish.

Stay calm, firm, and focus:

When behavior problems occur in class, it is very important to know what to
do in managing it. Never forget to stay calm, be firm, focus and show no
emotion. If you feel anxious or mad, the learner will feel the same. When
things get rough, don'’t let the child feel and show that you already lose control
in the situation.

Limit eye contacts and commands:

When engaging with a learner, limit eye contact and language. It can help a
lot if we don’t say too much, better to aim for short phrases or even just a
couple of words, like; “sit down” instead of “come over here and sit down”.

Make sure the area is safe before engaging:

Always make sure that the learner is not close to anything harmful. Always
make an area where a learner can throw tantrums.

Evidence-Based Impact:

Our data are overwhelming in their support of our strategy's capacity for
improvements. For instance, Learners responded negatively to any
instructions or tasks given. Now, the learners are showing significant
improvements in managing emotions by self-regulating and increased
motivation in finishing tasks with less prompts.

As a result, the effectiveness of our modified strategies is measured not
only by the facts but also by the daily activities of each learner that were
permanently altered with strict compliance and consistency. Our dedication to
individualized instruction, consistent implementation of rules and regulations,
school to home activities, and teaching new skills paved the way to more
productive days in school and at home, and more manageable behaviors in
home or public places.
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