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ABSTRACT

Inclusive education, a cornerstone of modern educational philosophy, strives to create learning
environments where all students can flourish academically and socially, regardless of their
abilities or needs. However, despite its widespread recognition, implementing inclusive education
programs poses substantial challenges for school administrators. Hence, this study evaluated
school administrators’ challenges in implementing inclusive education and described their
experiences managing these programs. Employing a qualitative design with a case study method,
the research aimed to co-construct meaning with participants to understand their perspectives as
leaders of inclusive schools. The findings highlighted that leadership vision and commitment,
collaborative decision-making, and professional growth are critical factors influencing the success
of inclusive education initiatives. These elements together serve as core pillars, forming a policy
framework for inclusive education programs within educational institutions and impacting their
efficacy and sustainability. Leadership vision and commitment ensure that inclusive practices are
prioritized and integrated into the school’s culture. Collaborative decision-making fosters a shared
responsibility among stakeholders, enhancing the implementation process and ensuring that
diverse perspectives are considered. Professional growth opportunities enable educators to
develop the necessary skills and knowledge to support all students effectively. The study
describes a policy framework that promotes the essential roles of leadership vision, collaborative
decision-making, and professional growth in supporting academic success in inclusive education
environments. By focusing on evidence-based strategies, stakeholder engagement, and a
commitment to quality, inclusive education can enhance academic achievements for all students.
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INTRODUCTION

Inclusive leadership is pivotal in enhancing education at various local and international levels.
Successful leaders in schools and education systems actively engage with all stakeholders,
including parents, teachers, and students, fostering open dialogue and understanding. They
collaborate with their teams to develop and implement a shared vision for transformation.
Inclusive leaders are dedicated to equity and ensuring every child has access to high-quality
educational opportunities. Historically, inclusive education has primarily focused on special
education, supporting children with disabilities and integrating them into regular classrooms.
However, in recent years, the definition of inclusive education has expanded to encompass a
broader commitment to addressing all forms of exclusion and marginalization, disparities, and
inequalities in access, participation, and learning outcomes (UNESCO, 2020).

Education and its subsequent policies and practices cannot be comprehended without
recognizing their strong influence from an increasingly interconnected global economy (Apple,
2017). Consequently, any discussion on inclusive education must be situated within the global
context in which it operates. Hoorens et al. (2013) projected global societal trends until 2030.
Their report highlighted several challenges, the most concerning being the rapid increase in
inequality. Inclusive education guarantees equal access and is pivotalin creating a more equitable
future. However, this objective is often not achieved in educational institutions. Inclusive
Education (IE) in Philippine basic education is primarily governed by Department of Education
Order No. 72, issued in 2009. This outdated directive lacks a clear and well-defined process for
integrating children with special needs (CSN) into the general education setting. While there’s a
move to implement high-quality inclusion in schools, the Special Education Act (Philippine Senate
Bill 3002), which aims to establish inclusion practices in general education schools, is still under
review in the Philippine Senate. The ongoing delay in passing this bill and the unresolved issues
related to its implementation, such as the standards to be met, hinder progress. In Davao City,
Zerrudo (2022) reported that early learners with special educational needs are being
mainstreamed in regular kindergarten classes. Some are diagnosed with disabilities, while others
are identified based on teachers’ assessments.

Based on the points raised above, there is a need to explore otherissues and challenges
which are confronting school leadership in inclusive education. This study addressed a gap in the
role of school administrators in fostering academic success through the lens of inclusive
education. The findings of this study illuminate the requisite actions for school administrators to
support educators within inclusive classroom environments. This research holds paramount
significance as it addresses the formidable task encountered by school administrators in
furnishing instructional leadership to educators within the context of inclusive classroom settings.
Therefore, this research aimed to explore the school leadership’s vision and commitment impact
the contextualization of academic success in inclusive education, the extent does collaborative
decision-making among educational administrators contribute to the successful implementation
of inclusive education, the role does professional development for inclusive practices play in
enhancing the school leadership's effectiveness in inclusive education, the policy framework can
be developed based on the results of the study.
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LITERATURE REVIEW

An administrator's instructionalleadershipis crucial for the school's academic success. Davis and
Boudreaux (2019) highlighted that principals who fostered a productive and satisfying work
environment and enhanced student learning conditions achieved higher student achievement.
Furthermore, administrators play a strategic role in improving the quality of school education.
Bafadal et al. (2018) conducted a regression analysis and found that instructional leadership
variables contributed 33.6% to the quality of teacher performance, while the remaining 63.4%
came from other factors. Sebastian and Allensworth (2019) also revealed that administrators
allocate approximately 27% of their time to administration, 21% to management, 15% to intermnal
relationships, and 5% to external relationships. These responsibilities are essential for supporting
the school’s operations and the learning environment but are not directly related to student
learning. Researchers have suggested that administrators may have a higher success rate in
instructional leadership when their leadership responsibilities are distributed within the school
(Bettini et al., 2019).

As school leaders, principals play a crucial role in influencing student achievement. For
instance, Lavigne (2020) highlighted that the leadership role administrators assume within their
schools is shaped by the school’'s culture and conditions. Through interviews with principals,
Lavigne realized that the relationship between administrators and their staff is crucial for the
effectiveness of instructional leadership. Instructional leadership, which is rooted in formal roles,
often originates from interpersonal relationships, particularly between teacher leaders who
provide essential support. Gordon et al. (2021) further explored this aspect by interviewing
principals and teacher leaders, revealing that principals have increasingly relied on teachers
assuming leadership roles. Additionally, Ezzani (2021) conducted interviews with principals and
assistant principals and found that delegating some duties to teacher leaders resulted in
increased teacher attendance, improved collaboration, and data-informed decision-making
regarding instruction, leading to improved student test scores. However, despite their critical role
in implementing inclusive education, many principals lack adequate training, with only 53%
required to take relevant courses (Billingsley et al., 2018).

Based on the literature reviewed, several critical research gaps persist in instructional
leadership. While the literature acknowledges the importance of administrators in fostering
academic success and impacting student achievement through their leadership, it fails to
adequately explore how principals can effectively manage their diverse responsibilities while
prioritizing instructional leadership. Therefore, further research investigation is necessary to
address the gaps in this area and contribute to inclusive education.

METHODOLOGY

This study employed a qualitative research design, specifically a case study approach. Qualitative
research involves collecting and analyzing various empirical materials (data) to describe the
challenging moments in participants’ lives. Qualitative methods are primarily used in research
aimed at providing an in-depth description of a setting. This study focused on the process of
developing, acquiring, and exhibiting an inclusive consciousness in order to run successful
inclusive schools. The sources of data were ten (10) school heads in Davao City Division
implementing inclusive education and identified through records from the district office. Creswell
and Poth (2016) claimed that case studies often focus on a profound understanding of a
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phenomenon rather than generalizability; hence, with ten (10) participants, researchers can
gather detailed and adequate data through interviews, observations, or other methods that allow
for thorough analysis. Further, Yin (2018) argued that ten (10) participants in a case study is
enough sample size since it balances feasibility and the necessity for meaningful insights. The
selection of ten (10) school heads was done through purposive sampling. The researchers
employed aninterview protocol as a tool for gathering specificinformation alignedwith the study’s
objectives and as a means of engaging in a conversation about a particular topic (such as
someone’s life or specificideas and experiences). They referto this harmonious balance between
inquiry and conversation as an inquiry-based conversation, which serves as a guiding framework
to propel the inquiry forward, requiring careful attention and effort (Patton, 2015). This study used
aresearcher-designed questionnaire as the primary data collection instrument. The primary data
collection method employed in this research was semi-structured interviews. This method was
selected because it has the inherent ability to reveal information that cannot be directly observed.
The collected data was analyzed using the 6-step strategy for qualitative data analysis outlined
by Creswell (2017). Ethical considerations were paramount in ensuring the integrity and faimess
of this study. Participants were approached with utmost respect for their autonomy and rights.

RESULTS AND FINDING

Throughoutthe focus group discussion (FGD), the school heads accentuated various significant
statements that impact academic success in inclusive education. The results revealed that there
are three (3) emergent themes. This inquiry is centered on investigating the intricate interplay
between School Leadership's Vision and Commitment and their impact on contextualizing
academic success in inclusive education. These themes are visionary planning synergy,
empowered inclusive environment, and fostering inclusive pedagogy.

The extent of collaborative decision making among educational administrators is crucial
for achieving the goals of successful implementation of inclusive education. In this context,
collaboration involves engaging stakeholders such as teachers, parents, and community
members in decision-making. Effective communicationchannels are essential to ensureall voices
are heard, perspectives are considered, and decisions are made collectively to support the
inclusive education agenda. Based on the results of the study, there are three emergent themes
and notable statements that have surfaced. These three key themes are explicit goals and
objectives, strategic stakeholder partnership, and clear communication channel.

Professional development forinclusive practices is pivotal in enhancing school leadership
effectiveness in inclusive education by equipping leaders with the necessary knowledge, sKills,
and strategies to create and sustain inclusive learning environments. This ongoing education
ensures that school leaders are up-to-date with best practices, legislative requirements, and
innovative approaches to inclusion, enabling them to address all students' diverse needs
effectively. The three themes emerged from this analysis are enhanced inclusion leadership,
inclusive training, and universal learning platforms.

This study found out that a policy framework for enhancing academic success through
school leadership in inclusive education is necessary. This framework offers a structured
approach aimed at fostering academic success within inclusive education contexts. It
encompasses key components including leadership vision and commitment, collaborative
decision-making, professional development, challenges, monitoring, and evaluation. By
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delineating these essential elements, the framework provides a comprehensive strategy for
promoting academic achievement and equity for all learners in inclusive educational settings.

DISCUSSIONS, RECOMMENDATIONS AND CONCLUSION

The first theme, “Visionary Planning Synergy,” entails the systematic and productive strategic
planning process and collaborative meetings among educational leaders. The objective is to
comprehend, articulate, and embody the school's vision. School leaders underscored their
commitment to achieving inclusive academic success through establishing clear goals,
implementing inclusive practices, and cultivating a supportive learning environment for all
students. This strategic foresight enhances innovation, adaptability, and sustainable growth by
aligning stakeholders with a clear, long-term vision. It improves resource allocation, risk
management, and stakeholder engagement, ensuring the organization remains resilient and
competitive in arapidly changing environment. Ultimately, visionary planning equips organizations
with the tools and mindset to navigate complexities and capitalize on emerging opportunities
effectively. Schools should always be prepared to collaborate with community stakeholders to
address any deficiencies in their physical facilities and resources, as emphasized by Cranston
(2001). Itis widely recognized that schools cannot function independently within the community,
and for schools to progress and achieve their goals, community partnerships should be
strengthened (Allawan, 2012).

The second theme, "Empowered Inclusive Environment," encapsulates the notion of
bolstering students'learning efficacy through leadership initiatives to foster inclusivity and support.
Central to achieving inclusive academic excellence is the concerted effort towards providing
equitable opportunities, implementing pedagogical approaches conducive to diverse learning
needs, equipping educators with comprehensive training, vigilantly monitoring student
performance, and cultivating an environment where all individuals feel embraced and respected
within the educational milieu. The school leaders advocate passionately for an empowered
inclusive educational environment where all students, regardless of disabilities, are granted
access to quality education and equal opportunities. Couzens et al. (2015) highlighted the
expectation that students with disabilities should perform academically at the same level as their
non-disabled peers. Therefore, institutions must identify and support these students. Effective
communication and collaboration among faculty, staff, and students play a crucial role in student
success (Sachs & Schreuer, 2011). Additionally, Jairam and Kahl (2012) highlighted that utilizing
support systems increases the likelihood of academic success for students with disabilities.
Therefore, the literature underscores the importance of supporting students with disabilities in
achieving academic success through effective communication, collaboration, and providing
necessary accommodations and support systems.

The third theme, “Fostering Inclusive Pedagogy,” focuses on providing learning
opportunities, training sessions, workshops, seminars, and other forms of professional
development designed to improve educators’ knowledge, skills, and practices in inclusive
teaching. This theme underscores the importance of continuous professional growth to equip
teachers with the necessary tools to support diverse learners effectively. According to Hutchings
et al. (2009), training and development must be meticulously designed and delivered to cater to
the diverse needs of all employees. By doing so, organizations can ensure that their workforce is
productive and satisfied. Training and development significantly enhance employees’ ability to
work more effectively. They improve interpersonal and technical skills, promote teamwork, boost
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job confidence, and increase work motivation. As Rama Deviand Shaik (2012) rightly pointed out,
organizations invest significantly in training and development to enhance their workforce’s
productivity. Knowledge, skills, and abilities play a pivotal role in determining employees’
performance, and organizations must make wise investments in these areas to improve their
productivity. Noe et al. (2006) further underscored the substantial financial and time commitment
organizations make in training to support employees’ acquisition of job-related competencies.
Therefore, it is crucial to ensure that the outcomes of training efforts are fully realized and
impactful. Dowling & Welch (2005) emphasized the importance of providing tangible results from
training investments to maximize their effectiveness.

The fourth theme, “Explicit Goals and Objectives,” is a cornerstone in establishing an
environment where everyone experiences a sense of respect, value, and inclusion regardless of
their background, identity, or abilities. Inclusivity, built upon pillars like equity, diversity,
accessibility, respect, and acceptance, forms the bedrock of this endeavor. By outlining clear
goals and objectives, educational institutions foster an environment that embraces diversity and
empowers every community member to thrive. Astudy by Avramidis and Norwich (2002) explored
the role of inclusive education goals and objectives in fostering positive attitudes toward diversity
and promoting social inclusion among students with and without disabilities. Their findings
underscored the importance of setting inclusive goals, prioritizing collaboration, peer support, and
mutual respect within the classroom. Furthermore, studies such as that by Loreman et al. (2005)
have examined the impact of inclusive education goals and objectives on teacher practices and
attitudes. The researchers found that clear and achievable goals helped to guide teachers'
instructional strategies, differentiation practices, and classroom management approaches,
leading to more inclusive learning environments.

The fifth theme, “Strategic Stakeholder Partnership,” underscores the importance of
fostering collaborative relationships and cooperation among diverse stakeholders to sustain and
advance inclusive education initiatives. This involves actively engaging administrators, teachers,
and the broader community in a collective effort to promote inclusivity within the educational
framework. By fostering strategic partnerships, schools can tap into a wealth of resources,
expertise, and perspectives, thereby enhancing the effectiveness and sustainability of inclusive
education practices. Slee (2011) examined the importance of partnership approaches in inclusive
education. It highlighted the benefits of collaborative practices in addressing the diverse needs of
students with disabilities. The research emphasized the role of partnerships in facilitating
communication, sharing resources, and promoting a collective responsibility for inclusive
education within school communities. Similarly, a study by Florian and Black-Hawkins (2011)
explored the impact of strategic stakeholder partnerships on implementing inclusive education
policies and practices. The study found that effective partnerships between schools, local
authorities, and other agencies were associated with improved access to support services,
enhanced professional development opportunities for educators, and greater parental
involvement in decision-making processes.

The sixth theme, “Clear Communication Channel,” refers to the consistent practice of
facilitating transparent and accessible communication among all stakeholders involved in the
educational process, focusing on supporting students’ diverse needs. This theme emphasizes the
importance of ensuring that all parties are well-informed and can contribute to decision-making.
Achieving this requires promoting collaboration through group discussions, fostering openness
and trust, and holding regular meetings and consultations. Ruijs et al. (2010) delved into the
influence of clear communication between teachers and parents on the educational outcomes of
students with special educational needs. Their findings revealed that open and transparent
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communication fostered increased parental involvement in their child’s education, leading to
improved academic progress and social development.

The seventh theme, “Enhanced Inclusion Leadership,” refers to the increased knowledge,
skills, and abilities that educators and administrators develop to support and facilitate inclusive
practices within the school environment effectively. This theme highlights the importance of
continuous professional development and training, which equip school leaders and teachers with
the competencies needed to address the diverse needs of all learners. Educators are better
prepared to create supportive and equitable learning environments by enhancing their
understanding and application of inclusive education strategies. Slee (2011) explored the impact
of enhanced inclusion leadership on policy implementation and systemic change within
educational systems. The study highlighted the importance of strong, visionary leadership in
driving inclusive education reforms, mobilizing resources, and overcoming resistance to change.
Moreover, studies like that by Avramidis and Kalyva (2007) have examined the relationship
between enhanced inclusion leadership and student outcomes in inclusive classrooms. The
research found that effective leadership practices were associated with improved academic
achievement and social-emotional development for all students, such as promoting collaboration
among staff, providing targeted support for students with diverse needs, and fostering a culture
of acceptance and belonging.

The eighth theme, “Inclusive Training Programs,” refers to delivering specialized support,
guidance, and professional development opportunities to educators, administrators, and other
stakeholders involved in implementing inclusive education practices. This training is often
facilitated by a School Leadership and Assistance Committee (SLAC), which ensures that all
participants have access to the necessary resources and knowledge to effectively support
inclusive education. This finding aligns with the study conducted by Morifia and Carballo (2017)
on faculty programsininclusive education and disability. Participants in the university environment
training program for social and educational inclusion reported feeling more informed, better
trained, and more aware. The evaluation of their experience provides evidence that training in
disability and inclusive education can positively influence teaching practices. Srivastava et al.
(2015) further supported this notion by highlighting the practicality of inclusive e ducation training
based on their study. In conclusion, promoting teachers’ attitudes toward inclusive education has
significantly increased their understanding and adoption of inclusive practices.

The ninth theme, “Universal Learning Platforms,” refers to mediums or channels that
provide easy and inclusive access to information, resources, and updates regarding the latest
developments, best practices, and emerging trends in inclusive education. These platforms
ensure that school leaders and educators have access to diverse resources, training
opportunities, and collaborative platforms. This access is essential for continuously enhancing
their professional skills and staying updated with current research and educational policies. lanes
and Venturoso (2021) asserted that transitioning towards an inclusive digital education integrated
with traditional classroom learning isincreasingly imperative. Consequently, itis crucial to provide
practical guidance to all educational operators to prevent the creation of new disparities among
students, particularly those with special educational needs (SEND). Moreover, we believe that
incorporating accessibility and disability into the curriculum presents a valuable educational
opportunity to explore the capabilities and limitations of technology. The entire class can benefit
from these advancements by adopting digital materials or presenting content differently.
Panggabean et al. (2024 ) conclusively demonstrated in their study that online leamning platforms
can significantly enhance the educational outcomes and satisfaction of students with disabilities
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when equipped with comprehensive accessibility features and aligned with Universal Design for
Learning (UDL) principles.

Addressing the diverse needs of learners in educational settingsis paramount for fostering
inclusive environments. However, the journey towards inclusive education is not without its
hurdles. Challenges in inclusive education explores the multifaceted obstacles encountered in
implementing inclusive educational practices, highlighting the complexities and nuances of
creating genuinely inclusive learning environments. School leaders encounter numerous
challenges when implementing inclusive education programs, including managing limited
resources, addressing resistance from staff or parents, and ensuring that the needs of diverse
learners are effectively met. However, amidst these challenges, school leaders remain hopeful
for a better future where inclusive education becomes the norm rather than the exception. They
envision a future where every student has equal access to quality education and support services
regardless of their background or abilities. With dedication, collaboration, and ongoing
professional development, school leaders strive to create inclusive learning environments where
everyone is valued, respected, and allowed to thrive academically, socially, and emotionally.

Monitoring and evaluation are crucial components of inclusive education, providing
insights into policies, practices, and interventions that foster holistic learner development.
Monitoring tracks progress and outcomes, including academic attainment, social integration, and
emotional well-being, equipping educators and policymakers with actionable intelligence for
evidence-based decision-making. Evaluation appraises the effectiveness of specific strategies,
programs, or interventions, identifying success patterns and potential barriers. Rigorous
evaluation informs strategic refinementand provides empirical evidence for advocacy and policy
deliberations. Systematic integration of monitoring and evaluation fosters accountability,
continuous enhancement, and inclusive and equitable learning environments.

Conclusions

This study soughtto develop a policy framework outlining the role of schoolleadershipin inclusive
education, specifically in fostering academic success within Davao City. The study’s findings
emphasize the crucial impact of leadership vision and commitment, collaborative decision-
making, and professional developmenton inclusive practices. These factors collectively form the
foundation for the effectiveness and sustainability of inclusive education initiatives within
educational institutions. Leadership’s clear vision and unwavering commitmentto inclusivity set
the tone and direction for creating an inclusive learning environment where every student can
thrive academically, socially, and emotionally. Collaborative decision-making involving diverse
stakeholders fosters a sense of ownership, collective responsibility, and shared goals, leading to
informed decisions that prioritize inclusivity and equity.
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Recommendations

The findings of this study hold great potential forimproving continuous professional development
initiatives for educators. These results ensure educators have the knowledge, skills, and
strategies to implement inclusive practices effectively. By addressing the diverse needs of
students and promoting a culture of inclusivity, educators can play a crucial role in fostering
academic success for all learners in inclusive educational settings. This emphasizes the
importance of ongoing professional development efforts in empowering educators to create
supportive and inclusive learning environments that cater to students’ diverse learning styles,
abilities, and backgrounds. Ultimately, this leads to improved educational outcomes andincreased
inclusivity in education.

REFERENCE

Allawan, F. (2012). School’'s community partnership practices and stakeholders’involvementin
Digos City Division. [Master’s Thesis, Southern Philippines Agri-Business and Marine and
Aquatic School of Technology].

Apple, M. W. (2017). Whatis presentand absentin critical analyses of neoliberalism in education.
Peabody Journal of Education, 92(1), 148-153.
https://doi.org/10.1080/0161956X.2016.1265344

Avramidis, E., & Kalyva, E. (2007). The influence of teaching experience and professional
development on Greek teachers’ attitudes towards inclusion. European journal of special
needs education, 22(4), 367-389.

Avramidis, E., & Norwich, B. (2002). Teachers attitudes towards integration/inclusion: a review of
the literature. European Journal of Special Needs Education, 17(2), 129-147.

Bafadal, I., Juharyanto, J., Nurabadi, A., & Gunawan, I. (2018, October). Principal leadership and
its relationship with student learning achievements: A regression analysis. In 3rd
International Conference on Educational Management and Administration (CoEMA 2018)
(pp. 156-158). Atlantis Press.

Bettini, E., Wang, J., Cumming, M., Kimerling, J., & Schutz, S. (2019). Special educators’
experiences of roles and responsibilities in self-contained classes for students with
emotional/behavioral disorders. Remedial and Special Education, 40(3), 177-191.
https://doi.org/10.1177/0741932518762470

Billingsley, B., DeMatthews, D., Connally, K., & McLeskey, J. (2018). Leadership for effective
inclusive schools: Considerations for preparation and reform. Australasian Journal of
Special and Inclusive Education, 42(1), 65-81. https://doi.org/10.1017/jsi.2018.6

Couzens, D., Poed, S., Kataoka, M., Brandon, A., Hartley, J., & Keen, D. (2015). Support for
students with hidden disabilities in universities: A case study. International Journal of
Disability, Development and Education, 62(1), 24-41.
https://doi.org/10.1080/1034912X.2014.984592

Cranston, N. C. (2001). Collaborative decision-making and school-based management:
challenges, rhetoric and reality. The Journal of Educational Enquiry, 2(2).

Creswell, J. W. (2017). Research design: qualitative, quantitative, and mixed methods
approaches. Sage Publications, Inc.

Creswell, J. W., & Poth, C. N. (2016). Qualitative inquiry and research design: Choosing among
five approaches. Sage publications.

275
DOI: https://zenodo.org/record/16326378
Published by: https://publication.seameosen.edu.my/index.php/icse/issue/view/14
This is an open access article under the CC-BY license



https://zenodo.org/record/16326378
https://publication.seameosen.edu.my/index.php/icse/issue/view/14
https://creativecommons.org/licenses/by/4.0/

Proceedings of the International Conference on Special Education
Vol.6 (2025) / e-ISSN 2948-4731 (267-277)
SEAMEOQO Regional Centre for Special Educational Needs

Davis, F., & Boudreaux, M. K. (2019). Teacherleaders’ perceptions of charter school principals’
instructional leadership practices. Journal of Educational Research and Practice, 9(1),7.
https://doi.org/10.5590/JERAP.2019.09.1.07

Dowling, P. J., & Welch, D. E. (2005). International human resource management: Managing
people in a multinational context, 4th edn. Mason, OH: Thomson South-Western.

Ezzani, M. (2021). A principal’s approach to leadership for social justice: Advancing reflective and
anti-oppressive practices. Journal of School Leadership, 31(3), 227-247.
https://doi.org/10.1177/1052684620908347

Florian, L., & Black-Hawkins, K. (2011). Exploring inclusive pedagogy. British Educational
Reseach Journal, 37(5), 813-828. DOI: 0.1080/01411926.2010.501096.

Gordon, S. P., Jacobs, J., Croteau, S. M., & Solis, R. (2021). Informal teacher leaders: Who they
are, what they do, and how they impact teaching and learning. Journal of School
Leadership, 31(6), 526-547. https://doi.org/10.1177/1052684620924468

Hoorens, S., Ghez, J., Guerin, B., Schweppenstedde, D., Hellgren, T., Horvath, V., ... & Kobzar,
S. (2013). Europe’s societal challenges: An analysis of global societal trends to 2030 and
their impact on the EU. RAND.

Hutchings, K., Zhu, C. J., Cooper, B. K., Zhang, Y., & Shao, S. (2009). Perceptions of the
effectiveness of training and development of ‘grey-collar’ workers in the People’s Republic
of China. Human Resource Development International, 12(3), 279-296.
https://doi.org/10.1080/13678860902982033

lanes, D., & Venturoso, L. (2021). Learn by distance: advice for choosing an effective and
inclusive e-Learning platform. UL Research, 2(3), 177-189.
https://doi.org/10.57568/iulres.v2i3.135

Jairam, D., & Kahl Jr, D. H. (2012). Navigating the doctoral experience: The role of social support
in successful degree completion. International journal of doctoral studies, 7, 311.

Lavigne, A. L. (2020). Examining individual-and school-level predictors of principal adaptation to
teacher evaluation reform in the United States: A two-year perspective. Educational
Management Administration & Leadership, 48(2), 379-395.
https://doi.org/10.1177/1741143218807491

Loreman, T., Deppeler, J., &Harvey, D. (2005). Inclusive education: A practical guide to supporting
diversity in the classroom. Psychology Press.

Morifia, A., & Carballo, R. (2017). The impact of a faculty training program on inclusive education
and disability. Evaluation and program planning, 65, 77-83.
http://dx.doi.org/10.1016/j.evalprogplan.2017.06.004

Noe, R., Hollenbeck, J., Gerhart, B., & Wright, P. (2006). Human resources management: Gaining
a competitive advantage, Tenth Global Edition. New York, NY, USA: McGraw-Hil
Education.

Panggabean, T. E., Paramansyah, A., Halim, C., & Maliha, S. (2024). Assessing the Effect of
Online Learning Platforms in Promoting Inclusive Education for Students with Disabilities.
International Education Trend Issues, 2(2), 287-297.

Patton, M. Q. (2015). Qualitative research and evaluation methods (4th ed.). Thousand Oaks, .
CA: Sage.

Rama Devi, V., & Shaik, N. (2012). Training & development - A jump starter for employee
performance and organizational effectiveness. International Journal of Social Science &
Interdisciplinary Research, 1(7).

Ruijs, N. M., Van der Veen, |., & Peetsma, T. T. (2010). Inclusive education and students without
special educational needs. Educational Research, 52(4), 351-390. DOI:
10.1080/00131881.2010.524749

276
DOI: https://zenodo.org/record/16326378
Published by: https://publication.seameosen.edu.my/index.php/icse/issue/view/14
This is an open access article under the CC-BY license



https://zenodo.org/record/16326378
https://publication.seameosen.edu.my/index.php/icse/issue/view/14
https://creativecommons.org/licenses/by/4.0/

Proceedings of the International Conference on Special Education
Vol.6 (2025) / e-ISSN 2948-4731 (267-277)

SEAMEOQO Regional Centre for Special Educational Needs

Sachs, D., & Schreuer, N. (2011). Inclusion of Students with Disabilities in Higher Education:
Performance and participation in student’s experiences. Disability Studies Quarten,
31(2).

Sebastian, J., &Allensworth, E. (2019). Linking principal leadership to organizational growth and
studentachievement: Amoderation mediation analysis. Teachers College Record, 121(9),
1-32. https://doi.org/10.1177/016146811912100903

Slee, R. (2011). The irregular school: Exclusion, schooling and inclusive education. Routledge.

Srivastava, M., de Boer, A. A., &Pijl, S. J. (2015). Know how to teach me... Evaluating the effects
of an in-service training program for regular school teachers toward inclusive education.
International Journal of school & educational psychology, 3(4), 219-230. DOI:
10.1007/s11125-011-9207-5

UNESCO (2020). Inclusive teaching: Preparing all teachers to teach all students. Retrieved from:
https://www.unesco.org/gem-report/en/teachers-2020

Yin, R. K. (2018). Case study research and applications. Sage Publications, Inc.

Zerrudo, A. P. (2022). The Extent Of Attainment Of Inclusive Kindergarten Program Objectives In
Southern Philippines.  Scientific  Journal of Tan Trao University, 8(1).
https://doi.org/10.51453/2354-1431/2022/707

277

DOI: https://zenodo.org/record/16326378
Published by: https://publication.seameosen.edu.my/index.php/icse/issue/view/14

This is an open access article under the CC-BY license



https://zenodo.org/record/16326378
https://publication.seameosen.edu.my/index.php/icse/issue/view/14
https://creativecommons.org/licenses/by/4.0/

